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1- An introduction to the study and its theoretical bakground

Introduction:

The question of democracy is crucially important galitical and social life. It
assumes an important role amongst the big probfagisg modern human society.
The question of democracy has caused strong iotelle argument amongst many
thinkers and researchers working on societal issStigsse arguments and differences
were the base for many social theories dealing Wighissue of democracy and its
nature. The this question comes at the forefromtlc$ocietal questions, especially in
modern societies. Supporting this vision is the that the history of human societies
is that of conflict over power, authority, wealthdamoney. This comes as no surprise
as the history of human societies is full of warkich were waged under many
pretexts: some to establish right and justice, retifer the sake of religion and
morality, and others for racial superiority. Andedéess to say that the majority of
these wars, if not all, were waged to establisrehemny and power and to control the
will of others and their right to live. Thus we csaly that humanity has witnessed two
main types of behaviour which embody human exigeanad its history as a whole.
The first type is represented by those who greesiigrch for authority, power and
hegemony, and who spare no effort to control othesing all available means;
starting from physical strength, the stick, the slygunpowder and then the weapons
of mass destruction, which were indeed used duhiegsecond world war in 1945 to
kill about half a million people in the name ofdédom, liberalism, democracy ... etc.
These concepts have actually been deformed and umsedtellectual systems
completely opposed to the essence of these conedptse horrible crimes have been
committed in a way diametrically opposed to theasgt of the system; "which is a
set of units arranged in a specific order and witichnect in coordination with each
other, in order to achieve a specific objectivgperform a certain functioh" Those
who followed the first type of behaviour have defied over history the humanity of
man and have extremely abused it. They, howevg@eapto have a good argument
when trying to prove that they were right in whagyt did and what they will do; they
do not lack historical legitimacy because hist@yvritten by the victorious.

"The second type of behaviour is represented bgethicho struggled for justice, right
and freedom for humanity. History teems with suaimaes and its pages may not be
able to accommodate all of them. If we examine huimatory as whole, we will see
two sides of the picture: joy and grief. And instinvo-sided picture for conflict, man
can be either victorious or defeated. There arseheho gain victory for freedom
through epics, and those who establish their existdbased on the principle of power
and dominance driving a large number of peopléhédircle of defeat, submission,
slavery and oppression".

"Dominance has always been the root cause of alifitcovars and human tragedies.
This dominance is still causing at every minut®ldf and modern human existence a
lot of pain and human suffering resulting from &us of killing and destruction”.

We are in front a wretched and sad human histdtigoagh it claims that it is the
history during which man achieved victory for hisnth and will by understanding



nature and explaining and changing its phenomeadirig up to inhabiting space. Is it
a prerequisite for this evolution to exclude thieentand torture him? Or is it that man
can not feel his real existence or mental progeessept through the action of
movement and change, and part of that action isapggession towards his fellow
human beings in order to feel the real existenckthe power of action, and to avoid
inactivity and inaction? Did nature put such thingerently in the human being so he
would not lead a passive life governed by desice@mfort?

At any rate, and amongst these bitter questionslwhioid the truth, the sense of
inevitable hope awakens and we can see the words@él, the German philosopher,
"the owl does not fly except at dusk”, which metregt wisdom can be learned in the
most difficult and tragic times.

Our world today lives a real crisis on the globavdl. This crisis manifests itself
through actual practices on the global level arel dttempt by one single force to
impose its will, way of thinking and lifestyle oha whole world. This one force is the
authority that makes laws and tries people accgrttirthem; so if you are not with us
you are against us. And as third world and Arabntes, may be we are the most
affected by this policy and its practices. The nuanful thing is that these practices
are being carried out in the name of democracden, justice and liberating the
people. A lot of precious blood is shed everydathwio one saying implicitly or
explicitly that such things are inconsistent withe tvalues of right, justice and
freedom, and are contradictory to all forms of deraoy. Ever since the freedom of
man was robbed and he started to defend it cartyiagsword of right, may be the
mouths of people and countries were not the samihegs are today. We are the
defendants of right, justice and dignity, but st&$k is a very grueling one. So how
can we defend our freedom, existence and dignitg, lzy which means? The only
solution is to provide more freedom and democrptactice, because only through
this can we be inside the human history and nosideitit. And he who does not
practice his freedom is outside history, not instdand consequently, he is dead, and
rather he is defeated and dead at the same tinsedBan this, our study is going to
address the following questions:

1. How can we establish a firm foundation for demogfac

2. Is democracy inconsistent with our society and esu

3. How can we practice democratic life, and what dre boundaries of this

practice?

The research question:

What does man do when he finds out that values baeeme worthless, after they
were live and effective in the times of the ancestcAnd how can he react when he
sees his troubled civilization dying and being patg the ants and mites which dig
deep in its roots, and the locusts that eat ugiteen leaves and branches, forcing the
birds to abandon their nests and resort in despats silence and grief? And when
man, who has become a true witness of his timepaogle, looks around and feels
shocked by the chaos and disorder in everythingbgnthe fact that everything has
been left to the scorpions of meanness and treactiner dogs of stealing and robbing,
and the monkeys of opportunism... is not he theneidtto scream and warn, or to fall
into the abyss in which he loses the will to livedathe ability to choose, take the
initiative and act freely? And is it surprising thi#® find him drowning in despair and



pessimism, or sadistic in futility and sarcasmppening his arms to death in which
he seeks the last meaning after everything hast$osteaning *

After this saddening text, received from old Bahwed interpreted by the person who
reported it, we ask the question: Does not thistrety reflect the sorrows, pains and
tragedies of the Mesopotamians before and afteisClalong with what is going on
right now? And the fear is that this may spill oweraffect the civilization of Greater
Syria, the Nile Valley and the Arabian Peninsulhaflis because the crows are still
hovering in the sky of the east and are not satisfiet with the bodies of tens of
thousands of victims in Irag. Moreover, they angting the bats of the night to suck
the blood of the rest who are still alive, and tlaeg also instigating their monkeys in
the region to shout loudly with panic and fear otlex project of democracy in the
broader Middle East. And because such a democraicynot be but pregnant with
thousands of labours, bleeding the lives of thepfgeof this region, and because the
midwife wants a baby without a mother, the mothas hlready been sentenced to
death so that the baby will be exactly as the gaardiishes. Hence the baby was
called creative chaos; the fornicator has changedtdby's name from democracy to
creative chaos, and when new babies come, theycaiity such names as civil war,
sectarian war, ethnic war and ethnic cleansing...

Based on this, we have the right to be fearful,narmond skeptical about everything
going on around us. This, however, should stimuleté¢o seriously think about the
response to the schemes of death and obliterdtiomy opinion, we have only one

choice, namely the need to activate democratic ifif@ur society, social system,
establishments, families, schools and universitresorder to build the free and

creative man who does not accept to be a crow,taabaonkey, a thief or an

incestuous fornicator, and who can be entrusteld irnself, his family and society.

Moreover, the humanity of man can not be achieveck@ in the shadows of

freedom without which it is impossible for this memhave a creative mind. That is
because if you are defeated at home you can naugdoo achieve victory. That is

why we have to think very seriously if we were talth a free society. Such a society
can be built by the free and not by slaves. Anddadhieve that, we depend on our
youth and on enhancing the values of equality dineg democracy and justice in the
most important establishment, namely the family.géod family means a good
society and vice versa. In the second place coheesale of the school, the teacher,
and the curriculum which should solely aims at dini) and boosting the personality
of the student in a way that makes him balanceddymémic in the direction that

enhances his positive role in his society. Utmd&néion should also be paid to
universities and academic establishments. The iovegr objective of these

establishments should be science and how to coitvey the youth so that the

university will become a beacon for culture, cialiion, thought and democracy for
other establishments in society. If the universiiy not assume the responsibility of
democracy, who would then assume the responsibditysuch a rich human

knowledge? If the university youth did not try desrecy and freedom, then who
would do?

Literature review:

There is a huge amount of studies that approackedcracy as a problematic human
phenomenon whose final formula has not been detedmiyet, although some
theories have unequivocally stated that there ar@io formulas that can be suitable



to all people, as it is the case with social depelent theories. A large number of
these studies, on the other hand, agree that A@btes have not known democracy
yet, and have never tried it before. This is whaltiri Jad'aan affirmed in his study
"We and Democracy: an Enlightening Perspective’ when he said:

The twentieth century in the Arab world did not linbut misleading lights and
fake promises. The calls for democracy did not findbspitable environment in the
Arab circles... . And most dangerous of all is thet finat there was no one who
could clearly express the meanings of the condeg¢imocracy.

The second study, entitledtie March of Democracy" by Imam Abdulfattah Imam,
concluded that in order to have real democracysna@ety it is not enough to have a
collection of democratic principles and importambughts in the constitution of that
society, but rather it is the actual practice by pieople of these thoughts, principles
and rights that really constitutes democracy.

The third study was issued by the centre of Araliyustudies under the titl&
Democracy and Democratic Progress in the Arab Land". The study, which was
prepared by a number of researchers, dealt withstwe of democracy in the Arab
region as a thought and as a political experiefite study analyzed the process
which boosts or hinders the establishment of deawycrSuch analysis was conducted
in a practical way that avoided generalizations eoiiclusions which are not based
on sample studies.

The fourth study by a number of researches was iatseed by the centre of Arab
unity studies with the titleDemocracy Inside Parties in the Arab Countries'. The
study dealt with the democratic practice insidebApalitical parties. There was also a
special study issued by the Kuwaiti A'alam Almd&ri under the title The
Importance of Democracy”. The study was prepared by Lamar Biadh and tretsla
by Shawki Jalal. All these studies concluded thendcracy cannot be achieved
under poverty, hunger, deprivation and the absexicsocial justice, for political
democracy cannot be separated from social demactacghort, there are many
studies about democracy, the majority of which egtieat democracy for Arab
countries is no more than empty slogans.

Objective of the study:

The study aims at affirming the problematic aspsEctiemocracy as a human and
social phenomenon which may deviate from its couateany stage of its
development. The study also aims at substantidtiege claims with the suitable
proofs. On the other hand, the study points out v seeds of democracy are not
available yet in Arab societies, and that wafflagout something does not mean it
exists, but rather it may express fear towardexistence. The study finally tries to
analyse the practical aspect of democracy as peachy the youth, who are supposed
to be the most prepared and the most willing tefpra democracy.

Significance of the study:

The youth represent the most important age groupumArab societies, which are
considered young because the youth constitute dngest section of them in
comparison with other age groups. That is why important to focus our attention
on this group as a way to ensure the developmestaméty. Development in a society



cannot be achieved without its youth. And the yatahnot be the pioneers of such
development unless they were able and allowed dotipe freedom and democracy
and to be creative in their lives through the msacietal roles they perform as a
rational force, as parents and as sources of kmim®leln other words, the youth
represent the wealth of the society, and that Wweedin either be productive and
invested properly or wasted and unproductive. hutshell, | believe that democracy
is needed now more than ever, especially for thehyo

Questions raised by the study:

1. Can democracy be described as a fully-grown phenomewith defined
dimensions?

2. When a certain society achieves democracy, dossntleian that democracy
has been firmly established and cemented in ties®

3. Will the democracy intended to import for Arab sd@s be the democracy
that the people of this region need?

4. What is the relation between the family, school amiversity on the one
hand, and the democratic practice of the youtherother hand?

Limits of the study:
The study was limited to a sample of universitydetuts from all specialties including
scientific and theoretical ones.

Research methodology :
The study sample included 300 male and female stsdd@he sample was taken
randomly and adopted the following variables: spié¢i gender, social upbringing,
and education, in order to identify the relationween these variables and the
democratic practice.
Table (1)
The youth and the democratic practice
Sample taken from the Syrian university youth

1- Gender:
Gender Number Percentage %
Male 165 55
Female 135 45
Total 300 100

The study adopts the analytical descriptive metioostudy the reality and precisely
describe it quantitatively and qualitatively withvigw to uncover this reality and the
nature of the relations inside the studied phenamen

The adopted methodology belongs to the applied fiebearch methodology as far as
the premise is concerned, and to the descriptiveegumethodology as far as the
approach is concerned. The study uses the queatientechnique. The research
society is the society of Damascus University vdthandom sample form different
specialties.

The aim of distributing the questionnaire on difer faculties was to assess the
response of the students and their cooperation suth field studies. Based on the
statements of those who distributed the questioesaive noticed that students from
different faculties were very cooperative, evenitexccto answer the questions. Even



more, some of the polled students asked for thetmumnaire to be developed so that
it can address deeper issues related to the redlitye students, what they aspire to
achieve and the obstacles in their way.

Tools of the study:
A questionnaire was designed for the universitydetis with 27 questions. The
guestions were about general knowledge relatetidadsearch and the information
which can help identify the limits of the democtagiractice of the youth and the
experiences they went through in the family, sctaoa university, and the way they
view this university.

The theoretical framework of the study:

The theoretical framework of the study includesdkénition of the historical origins
of democracy along with the theoretical patternplaring them. It also presents
some previous studies about democracy in the Asaiety.

Historical origins of democracy:

"Democracy is a Greek term made up of two worderids" which means people,
and "Kratos" which means authority. So democracgmaeuthority of the people, i.e.
a governing system that is derived from the peagl®pposed to the individual and
oligarchic governing systems. The word was tramsterfrom Greek to all other
languages whether old or net This democracy was not a Greek luxury, but rather
it was born from the womb of social conflict anadience during the feudal Greek
age. That conflict became so tense that the ctinfliparties agreed on some kind of
a social contract whereby they selected someonedlhérust to put the regulations
for the relations between members of the societyerybody should know these
regulations which clearly identify the rights aresponsibilities of every member of
the society. They also identify the parties respgmesfor giving orders which
everybody should adhere to. Moreover, they areoresiple for resolving private
conflicts and punishing criminals and felons. Ithe birth of laws which everybody
has participated in making. These laws enabledGitexk to defeat the Berbers in a
way that Herodotus believed to be the victory of tharrior citizens who had no
master but law over the warriors of the Persian iesnwho were governed by one
man, and whose only motives were interest and fear.

Democracy then is a system based on law, whichtitotes the foundation of
political and social organization. This law is colesed as a text written by a group of
people who are guided by rational thinking, andoise taken for granted by those
who will be subject to it. Law should be respectadd may undergo some
adjustments which should be monitored carefullyd Anmay be the most important
political invention of Classic Greece. It is lavatlgives spirit to the civilization, be it
a democratic civilization or a monarchy.

The Greek philosopher Aristotle described the Gieekization as a natural place for
human concentration when he said "the objectiveraadning of civilization for the
human being is to live as he should do"But this kind of living is only possible to
achieve in a civilization as an organization whigmot based merely on force or on
temporary interests. It is useful here to point that the Greek regarded humanity as
a species, "but it is considered the most refinewrayst animals, for it has the
sensation of animals and the mental capacity o§g@dthin this species, nature may



produce some beings without any godly charactesiswho, of course, will be
enslaved. It is thoughtful for the human being tshwto be a god, while it is
completely wrong to wish to be an animal. But tlasib to achieve virtue is justice
which is based on the rule of law. In other worttie& humanity of man cannot be
achieved except within a just system.

Athens has known and freely chosen democracy, achieved the law-guaranteed
citizenship for everyone. But Tosidid believed titla¢ democratic system is on its
way towards disintegrating and being unable to manaars and handle internal
affairs. However, Tosidid and his successors redlithat democracy is the best
governing system because it guarantees equalftpi of law and it also guarantees
personal freedom. Democracy requires constanttettefrom all citizens because it
cannot last unless the chosen leaders keep asgessirconsidering their decisions. It
is a freedom system which can lead to big projeais] it collapses when these
projects/establishments are no longer guided bgoredt is a system that should be
based on a considering mind that not only plansamiee strategies, but also intends
no harm or discrimination against any group in styci

However, not everybody in Athens had the sameudtitowards democracy. Some
were strongly opposed to it, like Plato, who cafledthe individual governing system
of the philosopher. But this attitude was met wsthong criticism from Aristotle's
students. Aristotle, who was then the spokesmahefGreek civil heritage, stressed
that it was wrong to fully attribute unlimited powi® one part of the social system.
He considered the idea of dividing citizens to ¢hetasses one of which has absolute
authority over the others to be diametrically ogggb$o the meaning of civilization.
Law is the only master for citizens. And the rofelaw is to ensure freedom for
everyone, to establish justice by punishing theicral according to his/her crime and
to return to everyone what was illegally taken frivam.®

Democracy was developed by the time it was traredieirom Athens to Rome, which
knew how to put the ideas into reality... and hovestablish effective and undoubted
establishments. After the great progress which Rmenan Empire witnessed, it
became a unique political mixture in human histéoy it was a mixture of monarchy,
republic and empire. And the great political isswese:

1. The constitution and the question of successigharempire.

2. The structure of the authority of the empire itself

3. Expansion of the empire and the fragility of thenikm peace.

The Roman Empire finally collapsed despite all theersity it has known in its
political and economic options, and despite itsalegxcellence. This collapse was
largely attributed to the emergence of Christiangtyd then Islam. These two
monotheistic religions will have a great impactlamrman history till now. The thing
that can constitute the basis and the foundatiodémocratic relations in Christianity
and Islam is their call for justice and equalityaarg people. And if we consider some
Islamic teachings, we will notice that Islam hasstho stressed the importance of
democracy, as was mentioned in the Holy Koran "glbrtkem in all matters, and
when you decide something rely on God", and alstTimy make decisions after
consulting each other". Democracy was also stresseee Prophet tradition, as in the
Hadith "When anyone of you come across an immarabm, he must change it by
his hand (i.e. by force), and if he could not tihenmust change it by his tongue, and



if he could not then he must change it by his heartl that is the least possible". The
Prophet (peace be upon him) has also said "Thekbesof Jihad is a word of truth to
be said to an unjust prince". He also said " When see my nation afraid to say to
the unjust that he is unjust, then it is the endtfiem”. These Islamic teachings had
an effective role in spreading Islam as ethicsucaland as a political system.

To the same effect, Abo Baker Alseddig said "I haeen chosen to be your leader,
though | am not the best among you. So when yoige\elthat | am in the right,
support me. And when you believe that | am in thheng, correct me. Obey me as
long as | obey God's orders, and when | disobey tGed you are not to obey me". A
member of the public told Omar once "When we see gwerting from the right
path, we will correct you by our swords. Omar tileanked God that he found among
his people someone who is ready to correct Omduidgword".

"These democratic principles and premises in Garigy and Islam were the cause
behind their victory, spread and supremacy. Thosydver, did not last for long as the
principle of fraternity had changed to the thatdoiminance, and this was the cause
for the fragmentation and division which our coiegrare still suffering front"

Democracy was born in Europe from the womb of itipes tyranny, anarchy and the
burning of people alive. It was achieved by retagnto the Greek classical and
philosophical literature and to the Roman politid@irature, and by believing that the
individual is the criterion for all names.

It is not possible, of course, in such a brief aesle to go into further details. What is
important to stress, however, is that after achigwictory for democracy, this

victory must be protected, otherwise it would beyveasy to defeat it and even
abolish it, and turn it into a mantle to warm thetators in their cold winter, and then
they get rid of it as soon as they achieve vict@gmocracy, therefore, is something
to be taken and not given. It is the outcome ofgimrm processes, and it has
exceeded all political forms the world has knowifiobe getting to the point where

governance was put under the supervision and thieatf citizens®®.

Democracy is a human experience which has proweéfiiciency and its right to
survive. It was accompanied by many other systathsf which have disappeared or
are about to. This confirms the notion of the Estglphilosopher Herbert Spencer
(1820- 1903), who said that the conflict for sualiis not a law to applied only on
living creatures or in the field of biology; butthar it is also applicable to the field of
political and social systems. In other words, marfythe political experiences in
human history which did not prove their efficierttgve become unfit to survive, and
even if they survived, they had to wrap themseWwis the name of democracy.

Democracy then is the experience of man for beingaa, and not for being Greek,
western. Arab or Indian... etc.

Democracy in the European western thought:

"Human societies have known many systems, the mioknt and unjust amongst
them was the slavery system, which has abused moaibllp. Slavery was a real
obstacle in the way of democracy because theyvemecontradicting systems'".
While democracy has respect for human rights, sjadees not respect but masters



and those in higher positions. And if we consideraigious and social movements,
we will find that all of them have achieved victonry the name of freedom and
democracy. A strong intellectual movement at thgiroeng of the eighteenth century
came to liberate people from injustice and tyranhiie first proponents of this
movement were Montesquieu (1689- 1755), Voltai@dt 1778) and J. J. Rousseau.
In his book The Spirit of Laws", Montesquieu lashed out at all the aspects of glave
refuting the three principles through which Romagidlators had established the
slavery system, namely war, selling and birth."

The transition from one social political systematmther was not easy, but it took a
long time to achieve a full understanding of therent system and the consequences
of its practices on people. This transition wagftealized through a violent, bloody
conflict as in the case of France, England, Rusmsthprobably in all parts of Europe.
People were of two different opinions regardingitseie of absolute monarchy which
is based on ideology, and in which worldly powes derived from heavenly powers,
i.e. the king is accountable to God and not topleisple. The first opinion advocated
absolute governance and praised it, as did Thonubés in England and Jacques
Bossuet in France. The second opinion called feolution against tyranny, as did
John Locke and then John Stuart in England, andté4gnmieu and Rousseau in
France. The most important notion in the secondiopi was that of the social
contract, which was the basis on which the state lwalt in defense of individualism
against absolutism. It is the tool that theorigthibd the notion of the social contract
have developed in order to reject the allegatidnthe religious notion that gave the
ruler a holy stature. It also posited that all deapere born equal in front of God and
natural law, which governs all people starting fritva king to ordinary people.

The problem of freedom and democracy has stirreléri argument within European
circles. Many European intellectuals explained dee in its positive and negative
meanings. The French intellectual Helvetius (1715777) explained his
understanding of freedom by saying "A freeman meaone who does not suffer from
shackles or fetters, and is not locked in a prisord unlike a slave, he is not to be
intimidated by the fear from punishment. But yooahility to fly as a falcon, or to

swim as a whale does not mean that your freedancdésnplete™>

John Locke was also interested in the subjecte#ddom. And he was the one who
achieved victory for the people in their conflictiwthe king, for human freedom was
his first preoccupation. "I believe man has livesimpletely free during his natural
life, and people were totally equal. Locke and odhesstablished the second opinion in
European thought which included the two main pples for democracy, namely
freedom and equality*®. Jean Jacques Rousseau (1712- 1778) was theriiesto
point out the positive meaning of freedom. He gddtecke's notion that all people
were free, and it was the first sentence in hisofiasnbook The Social Contract”, in
which he said "man was born free, but still we $®m chained in shackles
everywhere".

After John Locke, Jean Jacques Rousseau came d@drg@dom more splendor and
beauty by asserting that freedom, according to hix, no negative meaning. To this
effect he said "Freedom for the individual meanigsdp@able to choose by his own free
will, and not to be subject to the will of anothmarson. And it depends to a greater
extent on not subjecting others to my own will. \iteneral freedom, nobody has the
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right to do anything that the freedom of othershgvded. True freedom never
destroys itself. That is why freedom cannot be eadd without justice. And it cannot
be achieved without laws.... A free people does m&ydout laws, and by virtue of
laws, they do not obey other people..... Real freedorthe obedience to the law
which we commit ourselves td® "The German philosopher Kant believed that
freedom is an essential part of man which he cagwetup. And when he loses it, he
loses his humanity'

Kant has identified the positive meaning of freedonore precisely than his
predecessors, and that was through his moral piplgs which depended on three
rules:

1. The rule of generalization: which demanded fromitiaividual while behaving in
a certain way to keep in mind the possibility ohgrlizing this behaviour so that
it will become a general law for all people.

2. The rule of teleology which treats humanity insiden..... and that is the basis of
human dignity.

3. The rule of freedom which is drawn from the pregdwo rules..... This rule is
the most important among these three rules adlitlisectly lead us to the notion
of freedom, for we are subject to law only becaitise the necessary expression
of our nature and because we are rational creatua®g does not come out of a
whim or inclination.... The ideal society, accordit@ggKant, is a group of free
men, each one of them works as end him$eccording to John Stuart Mill
"Development cannot be achieved except througldémee which is the basis for
happiness, progress and democratic governdfic€teedom for John Stuart Mill,
becomes all the important when he said "If all pe@gree on one opinion, with
the exception of one man, then the people do net hiae right to ignore the
opinion of this man, in the same manner that th&ésxrhas no right to ignore
humanity if he was able to, even when this opirfi@s no value except to the
person who believes in it®.

There is no doubt that the western heritage ofifseeand democracy is very rich and
diverse. But the question worth asking here is:\mastern democracy been reduced
to human heritage only that can be referred tanipartant books and theories, and
which is on its way to be replaced by another systéhich is similar to what Alan
Tourin said in reply to a question "what is demaoygfd. He said democracy is a new
idea..... However, no matter how reassuring this res be for westerners, it should
worry them too. That is because the competitive @meh political market does not
see its identity in democracy more than the magkehomy constitutes an industrial
society itself. Therefore, it is possible to sayhoth cases that an open system,
political or economic, is the necessary conditibnt not enough on its own, to
achieve democracy or democratic developmé&htThe question put by Allan Tourin
is very important, objective and problematic, tdbe question, which comes from
inside the western experience, is full of justifioas and internal questions which
deserve to be answered in order to be honest wls gelf, to awaken the conscience
and to be faithful to the western heritage which igentified freedom and drawn its
steps for it to bring great modernization accomeadnby bitter human suffering
because of the deviation of democracy and the abseinfreedom, and because some
people wanted freedom and life for themselves amigt not for others. So where is
the western democracy, which | believe is on ity wadisappear and change. Allan
Tourin did not miss this idea when he said "therea democracy in the reality of the
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other without the ability to freely choose the raland without a multiparty political
system. However, it is not possible to talk aboeidcracy if the only choice for

voters was the oligarchy, the army or the goverrinandidates'?

Allan Tourin's book What |s Democracy” gives the impression that there is real fear
for democracy which can be seen when he says "Hmeodracy that has been
weakened in this way can be destroyed either lgnataving upper force, or by chaos
and violence and civil war from within, or by ite&hrough the monitoring practiced
over the authority by the oligarchy or the partisich accumulate economic and
g)olitical tools to impose its choice on the citigamho have turned into mere voters"
2. Democracy is simply the system in which the migjaecognizes the rights of the
minorities, because it accepts that the majorityoafay could become a minority
tomorrow.... It is the recognition of the rights iofividuals and groups to be the
actors of their history.

Practicing democracy:

I would like to start with an important notion ftitre German philosopher Hegel about
his definition of freedom as self-determinationidtthe same notion that depended
itself on Kant's notion about autonomy of the willich puts a rule for itself to follow
so that freedom for man will be to obey himselhd whole will. So man obeys the
law which he participated in making, he will bewsdty obeying himself. And when
he disobeys the law, with possible punishment, Hieb& asking for punishment for
himself. In this way, the behaviour of the indiveddubecomes a miniature of
democracy, i.e. the ability to rule one's self lng's self. Political democracy can be
achieved when the people rule itself by itselfyahlen will it be free.

Democratic culture is necessary and extremely itaporto enhance the values and
practice of democracy. Therefore, there are thedgtead and overlapping levels for
democracy. The first one is democracy as systemdlues, with democratic values

including freedom , justice, participation, equalipolitical and intellectual tolerance,

accepting difference and pluralism, peaceful chafgewer based on the will of the

people, respect for human rights and rule of law.

The second level is democracy as a method to peagtower and organize the
relation between the state and the society. Thetipeaof democracy is organized by
a number of legal frameworks, political and estbhient structures and procedural
rules. And here appear many elements in the steiadli the democratic system
related to the organizing of the relation betweewgrs and the nature of the political
system, the voting system and the structure opérkament...

The third level considers democracy as a way efftf society. And the focus here is
on the availability of the values and practiceslefocracy in the society, as in the
family, school, university, party, union, %%

Researchers agreed that the democratic practice thasfollowing important
characteristics:

» Social participation and equality in this partidipa.

* Working hard to understand the feelings and intereothers.

* The individual should accept the others to be etpulim,

» If a conflict occurred between two individualspitist not turn into violence.
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« The individual must accept conflict which may beviitable in some casés.

The commitment by the individual to these charasties or some of them indicates
the acceptance of democracy and applying it to dlin@sd to others. And since the
formation of the personality of the individual exted by the social upbringing, and
since this character is what directs the behawdw@dults in different situations, and
given the fact that democratic behaviour is oneeesswf the behaviour of the
personality, it is then impossible to separate dgata behaviour from other aspects
of behaviour. Democratic and authoritative behawiolerefore, grows up with the
individual since its childhood and during the diffiet stages of his growing in the
process of social upbringing, and it becomes fati@personality during adulthood.

The role of the family in creating and forming thedemocratic behaviour:

A number of researchers agree that the family hasraimportant role in teaching
the children this kind of behaviour. Stressingithportance of the family's role is not
a new trend, it goes back to the time of the Grediq focused on the family when
they wanted to build a society of free people. Thegstructed an educational system
which they called the system of child inspectorthimi families. Penalties were given
to parents who utter immoral words in front of thehildren. And even in old China,
Confucius attributed the corruption of the governim® that of the family and its
inability to teach the values of virtue, love andtoal good'2°

Education and its effect in forming the democratiqractice:

The school is a social institution that society ases to take his role in bringing up
the children and preparing them to be productivenb®rs in the society, and to

contribute to its stability. A good number of resdees studied the relation between
the components of the educational process andagmectatic behaviour. Educational
establishments, especially the school, come ins#eond place after the family in

bringing up the children, for school is a secoritida for the student. The behaviour
of students inside the class plays an importarg nol forming the democratic or

authoritative behaviour of these students. Theltaugaterial as well can determine
the democratic behaviour or other types of behaviow the students. A study

conducted by Muu- Wore found out that the democrbghaviour of the teacher

prepares the individual to have satisfaction, ovégt independence, emotional

stability and social tendencies. Authoritative bebar of the teacher, on the other
hand, will lead to demotivation on the part of #tedents, a decrease in the ability to
focus, an increase in their internal tension, anderdency towards anger and
revolution."?’

It is possible to say, based on this, that demgccaonot be achieved with illiteracy
and ignorance, for democratic behaviour is a refiard creative human behaviour,
and that is opposed to illiteracy and ignorance.

Why choosing university youth as a samplé®:

Human societies and their researchers, especialthe field of social upbringing,

have disagreed on the issue of the youth as amgrage in terms of the conception
and its meanings. The question asked was: at wjeadaes youth start and finish?
The international year for the youth in 1985 coasid the youth, especially the
university youth, to be the age group of 15-25 gednd it is clear that European
standards have been used in this classificatiohisisare for the youth in our society
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to go to university at the age of fifteen. In hisok "The Science of Language",
Altha'aliby has identified the youth stage to bénmen thirty to forty years old. And
French social scientist Bourdieu believes thatehisr a general tendency within
society to consider the limits between age growparhitrary. We do not know when
the youth ends in order for old age to start, beeahe criteria used to characterize
each age group are affected by social, biologgsychological factors....etc. These
factors indicate that it is society that identifidkee youth stage according to its
circumstances. For example, societies which akgaattend to set a low age for the
youth in order to recruit people and send them &o fronts. And societies suffering
from population increase will do the opposite. Enex no doubt that there are many
social, biological and psychological factors whitdve different effects on that age
group which is under huge social, psychological hindbgical pressures. Therefore,
if the youth do not get enough attention and cHreir future will be vulnerable to
danger and confusion, especially that they arectteby rapid changes in attitudes
and trends.... . What is important here is the yothas an individual case but as a
social one and how their social belonging coul@etfthem and vice versa. The role
played by the youth is a very important one, and Was not, then the substitute
would be the unnatural case or the sickly one. Thadiecause the youth and the
generation cycle are what stimulates static sdd®land revives the social body,
especially the university youth, who are supposetd greatly affected by internal
and external factors, or what is called the hisarproblem, in a way that gives them
more awareness besides self and social respotysibili

The reason that precipitated student revolutionsamy parts of the world was the
democracy that was lost from universities, partes states everywhere. It is the
democracy that was lost from great monopolistic iteipm, vassal intrusive
capitalism, and lost utopian socialism; the democrthat was lost from the house,
the field, the factory and the school. Democrachjciv was the reason to fight
Nazism %\d fascism, was lost over two generatitris;the murdered dream under
victory...

Ghali Shukri insisted on the fact that democracgt bhaen lost on the world level. |
also believe that it is still lost, and perhapssttd more certain now than before.
Furthermore, we can say that democracy is sickhenatorld level to the point of a
clinical death. And if cloning scientists do notrfjeem an operation to clone the
remains of the cells which are not affected by theonic disease of democracy
worldwide, then it is inevitable that democracy Ivdie and will be buried by her

children, in particular by the market economy, @laation and multinational

corporations in which there is no place for humalues and conceptions.

Based on this, we wanted to perform a humble atteéanptudy our university youth
with a focus on the concept of democracy and isamngs. The presence of
democracy is a healthy case, whereas it is a seadg when it absent, and each case
has its causes and consequences.
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THE YOUTH AND THE DEMOCRATIC PRACTICE
SAMPLE OF SYRIAN UNIVERSITY YOUTH

1- General Characteristics For Sample Members:

* Gender:
Table (1) shows the distribution of the sample mermlaccording to gender:

Gende Numbel Percentage '
Male 165 55

Femal 13t 45
Total 30C 10C

Table (1) shows the distribution of the 300- mem&emple on the basis of
gender. The sample included 165 males with a pgagenof 55%, and 135
females with a percentage of 45%. The 5% differdret@veen the males and
the females is meager and insignificant.

* Place of residence:

Table (2) shows the distribution of the sample memslaccording to the place
of residence:

Place of In Damascus Out of Damascus Total
Residence| Countryside City Countryside City

Number 68 10€ 46 80 30C
Percentage 100

The table shows that members of the studied samyie, are students at
Damascus University, came from Damascus itselffeord outside too. Those
who live in the countryside constituted 39.1% o #$pecimen, while those
who live in the city constituted 60.9%. Those whe lin the countryside in

Syrian governorates other than Damascus were 3@B%the percentage of
those who live in the city all over the country wi&5%. This means that the
majority of university students come from the cifine percentages of those
who live in the countryside inside and outside Dsrtoa were very close;
39.1% for Damascus countryside and 36.5% for thmtrgside of other Syrian

cities.

* Age:

Table (3) shows the distribution of the sample memlaccording ttheir ages:

Age Number Percentage %
Less than 18 0 0
18-20 13¢ 46.5
21-23 152 50.7
24 and above 9 3
Total 30C 10C
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Table (3) shows the distribution of the sample merslin different age groups.
It shows that none of the sample members is un8lgrers old. It also shows
that the age group 18-20 constitutes 46.3% of #mepse; and the age group
21-23 constitutes 50.7%. The percentage of thosd 8¢ and above was 3%
only. This, in fact, is a positive sign, meaningttstudents are finishing their
studies within reasonable time, for the percentdgihose aged 24 and above
was very small and has statistical significance.

* Faculty:
Table (4) shows the distribution of the sample memmbaccording tdheir
faculties:

Faculty Number Percentage %

Faculty of Letters 175 57.7

Law 32 10.7
Medicine 27 9
Pharmacy 18 6
Engineering 27 9
Economics 23 7.7
Total 30C 10C

e Department:
Table (5) shows the distribution of the sample membaccording tdheir
departments:

Department Number Percentage %
English literature 29 9.7
French literature 22 7.2
Arabic literature 18 6

History 14 4.7
Geography 21 7
Philosophy 11 3.7

Sociology 33 11
Media 16 5.3
Librarianship 9 3
Economics 23 7.7
Medicine 27 9
Law 32 10.7
Engineering 27 9
Pharmacy 18 6
Total 30C 10C




» Academic year:

Table (6) shows the distribution of the sample

academic year:

1€

Academic year Number Percentage %
First year 35 11.7
Second year 96 32
Third year 11¢€ 39.5
Fourth year 48 16.3
Master 2 0.7
PhD 0 0
Total 30C 10C

mersbaccording tdheir

Table (4) shows the distribution of the sample mermslon different faculties.

It also shows that students of the faculty of kstisonstitute the biggest part of
the 300-member sample. Table (5) shows the diftdesnulties included in the

sample, namely faculty of letters with its differetepartments, faculty of

economics, faculty of medicine, engineering, phaynand law. The sample
also included different academic years as showahle (6).

» The educational level of the parents:
Table (7) shows the distribution of the sample membaccording to the
educational level of the parents.

Educational level of the parents Number Total
Low 12¢€ 43
Medium 10€ 35.5
High 65 21.7
Total 30C 10C

The table shows that 129 members of the sample dmmea family with a
low educational level for the parents, and thesenbe¥s form 43% of the
sample; a very high percentage if we agree thatmbgrity of the sample
member parents should have a medium level of educas they are supposed
to come from the generation which the governmesst pr@vided with good
chances of education and schooling. But it seemsrdality on the ground is
not a reflection of external conceptions.

e Number of family members:
Table (8) shows the distribution of the sample memmbaccording to the
number of family members:

Number of family members Number Percentage %
Only child 29 9.7
1-3 117 39
4-7 115 44.:
7/ or more 21 7
Total 300 100
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Table (8) can be read in relation to family plamniand the inclination of
sample member parents to have a small nuclear yafdr example, the
percentage of families with an only child was abd@% with 29 cases. This
shows that modern generations are moving towanmadyfglanning which in
turn signifies a shift in thinking in our societyoim traditional to modern
thinking. This is also proved by the fact that drfeinilies (with 1-3 members)
constituted 39% of the sample with 117 membershefdample. Those who
belonged to medium-size families were 133 with ac@etage of 44.3%.
Moreover, figures of table (8) are connected whbse of table (2), which
shows the place of residence whether in the ciiy the countryside. Families
in the countryside are still big and not affectgdfémily planning, whereas in
the city families tend to be smaller and planned.

» Place of residence during study:
Table (9) shows the distribution of the sample membaccording to their
current place of residence:

Current residence Number Percentage %
With parents 14F 48.C
With father's relatives 27 9
With mother's relative 0 0
Halls of residence 94 31.c
Renting a house with friends 32 10.7
Other 2 0.7
Total 30C 10C

Most of the sample members live with their parewith a percentage of
48.3%. None of them live with relatives of the n@thAnd 31.3% live in halls
of residence while 10.7% rent a house with friends.

The figures of this table is a true representatbrthe social and economic
reality of the society, and a reflection of thefeliént capabilities and incomes.
It also shows the continuity of some traditionatiab connections for the
percentage of those who live with relatives of tHathers was 9% with 27
cases of the sample. The fact that none of the Ilsampmbers live with

relatives of the mother means that our societyilisdeminated by connections
of the father rather than by those of the motheée/laag comment on the reality
of social change.

What is remarkable is that 94 male and female siigdef the sample live in
halls of residence with a percentage of 31.3%. Thisignificant as the
government works to provide halls of residence dimdents, which makes it
easier for them to get into university.
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Table (10) shows the distribution of the sample iners according to their

marital status.

Marital status Number Percentage %
Single 29€ 99.2
Married 2 0.7
Total 30C 10C

The table shows that 99.3% of the sample membersiagle, and they belong
to the age group 18-24. The positive side to thibat the age for marriage has
increased, and that getting married at an early iageo longer preferable
especially for females, at least for university §ou

Data About the Democratic Practice Inside Educatioal Establishments:
Table (11) shows the distribution of the sample iners according to their
views on pre-university democracy:

pre-university democracy number Percentage
Yes 19¢ 66
No 10z 34
Total 300 100

Table (11) shows to what extent democracy is pradtiin pre-university

establishments, especially in primary and secondahnyols. 198 members of
the sample replied with "yes", with a percentag&@f#o of the sample; while
102 members replied with "no", with a percentag84fo. | believe that these
numbers reflect the reality, as methods of prawiclemocratic life differ from

one educational establishment to the other despéefact that the absolute
majority of these schools are run by the government

Table (12) shows the distribution of the sample fpers according to their
practice for democracy during pre-university life:

EIeptmg the Yes Percentage No Percentage Total
following students
Leader of group 210 70 90 30 300
(Pioneers)

Head of class 77 25.7 22¢ 74.C 30C
Head of school 77 25.7 22¢ 74.% 30C

leaders of Revolution 57 19 243 81 300

Youth

The table shows that 70% of the sample used ticjpate in the democratic
electing of the leader of their group, while 30% diot perform such role.
74.3% of the sample said that they did not gettiance to practice democracy
in electing the head of the class. The same pergersaid that students had no
say in electing the head of the school. Furthermtive percentage of those
who did not take part in electing leaders of theohation youth was 81%,
while 57 members of the sample said they did tada ip that process with a



percentage of 19%. These numbers are significatitea®ioneer Organisation

is supposed to have an educational and organizhtiambe in shaping the

personality of the pupil, with its most importante being to enlighten students

about the practice of democracy. The same thindiesppo the Revolution
Youth, where the numbers where disappointing ia thost vital stage of life
for teaching democratic practice.

Table (13) shows the distribution of the sample ters according to the view
that university is an oasis for freedom:

University is an oasis for freedom Number Percentay
Yes 191 63.7
No 109 36.3
Total 30C 10C

When asked if the university was an oasis for foeed191 members of the
sample replied "yes" with a percentage of 63.7%ickvis a very good one.
On the other hand, 109 of the sample members ceptie” with a percentage

of 36.3% of the sample; which proves the existeoceontradicting views

towards the university. The university is also thest among other

establishments of society, especially that the lyaumbo come from different

social environments will see the university asfteest place.

Table (14) shows the distribution of the sample toers according to certain

choices:
Choosm?retzgleyfollowmg Yes Percentage| No Percentage Total
University 210 70 90 30 300
College 26¢ 89.7 31 10.5 30C
Department 197 65.7 10¢ 34.c 30C

The table shows that the majority of the studefi(students, 70% of the

sample) have chosen the university of their frebswAs for choosing the

faculty (theoretical or practical), the percentagges even higher (89%). And
65.7% of the sample have freely chosen their deynrts, which proves the
credibility of the students when they said they lshdsen the university and
the faculty of their own free wills. However, therpentage for the departments
was less than that of the university or the fagudtynd this is related to the

capacity of the faculties which may not allow stouideto achieve their

ambitions in choosing the specialty they preferatTis why the percentage of
those who said they had not chosen their departniesgly was 34.3%, which
is a very reasonable one given the fact that seddcton is made by the

computer and based on many factors such as GPAgtheed specialty...etc.

Table (15) shows the distribution of the sample fers based on the view

that regulations of the university are democratic:
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University regula.tlons Number Percentage%
are democratic
Yes 241 80.c
No 59 19.7
Total 30C 10C

The table shows that 80.3% of the sample beliegé uhiversity regulations
are democratic, which is a very high percentageaapdsitive indicator.

Table (16) shows the distribution of the sample iners based on the view
that they feel free inside lecture rooms:

Feeling free inside lecture rooms Number Percentage
Yes 19¢ 65
No 10¢ 35
Total 30C 10C

Table (16) shows that 195 members of the samplpefaentage of 65%)
believe they feel free in lectures, while the patage of those who do not feel
this freedom was 35%, which is a significant petaga and needs further
investigating.

Table (17) shows the distribution of the sample iners based on how free
they feel inside exam rooms:

Feel free inside exam rooms Number Percentage%
Yes 69 33
No 231 77
Total 300 100

The table shows that 77% of the students do ndtffee inside exam rooms
due to many disturbances that occur during the exach as the bad conduct
of some domineering invigilators. This is a serimdication as the absence of
psychological security during the exam will badiyeat the performance of
students and it may be behind the failure of a fWwarytking student. A careful
look at the matter shows that the managerial stiathe faculty is inadequate
and cannot cope with the increasing number of stisdevhich force the
faculty to resort to janitors to help with invidilag. These janitors, however,
may have developed inferiority complex becausehef nature of their jobs,
and may be tempted to make up for that inferionwtyen they take up a role
inconsistent with their abilities and qualificat®nThat is why they may ask
some students to change their positions, for itstaor take their papers away
or they may favour the girls, as some memberseftdmple have said. It may
even get worse if the invigilator starts using offi’e language towards a
student as that may disturb the whole room. Onatinver hand, 33% of the
sample said they do feel free inside exam roomd, the topic still needs
further investigating.
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Table (18) shows the distribution of the sample imers based on how afraid
they are of talking to their university teachers:

Afraid of talking to Number Percentage %
teachers
Yes 197 65.7
No 93 34.c
Total 30C 10C

The table shows that 197 members of the samplafea& of talking to their
university teachers (a percentage of 65.7). Thdse ave not afraid were 34%.

It is worth mentioning here that the figures ofsthable contradict those of
table (16), which necessitates the need to stuglyghsons behind the students'
fear of their teachers. It may be the result of s@mdemocratic practice of the
teacher that makes the students afraid of talkimghitn, especially that
democracy means freedom, equality and justice.

Table (19) shows the distribution of the sample mers based on how
satisfied they are with their curriculum:

Satisfied with the curriculum Number Percentage
Yes 18< 61
No 117 39
Total 30C 10C

The table shows that 61% of the sample are satisfiéh their curriculum,
while 39% are not. Such percentages are credibé&nwdken according to their
real values and the distribution of students basethem.

Table (20) shows the distribution of the sample fpers according to their
participation in electing student committees:

Electing student committees Number Percentage
Yes 179 59.7
No 121 40.%
Total 30C 10C

The table shows that 179 members of the sample tademn part in electing
student committees with a percentage of 59.7%,enthié percentage of those
who have not participated was 40.3% which makesssry to investigate the
reasons behind their inability to elect the studeatnmittees which are
supposed to support students psychologically armhligeir side.

Table (21) shows the distribution of the sample ters according to their
participation in electing party leaders:

Electing party leaders Number Percentage
Yes 151 50.5
No 149 49.7
Total 300 100
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The table shows that members of the sample aresalegually divided
between those who participated in electing politigarty leaders and those
who did not.

Table (22) shows the distribution of the sample fners according to their
participation in the parliamentary elections:

Pgrtlc:lpatlon N th.e Number Percentage
parliamentary elections
Yes 111 37
No 189 63
Total 30C 10C

The table shows a low rate of participation in plagliamentary elections on the
part of the university youth. 189 members of theyga said they did not take

part in these elections, with a percentage of 63chvis a high percentage

that poses questions about this passive attitugdarts the parliament. Each

citizen should take part in electing his represirda to the parliament as these
representatives will be working for the good ofsheitizens.

Table (23) shows the distribution of the sample fners according to their
participation in municipal elections:

Partlpl_patlon n .the Number Percentage
municipal elections
Yes 77 25.7
No 22¢ 74.%
Total 300 100

Figures of table (23) were even more disappointitgre the percentage of
those who do not practice this voting right was3%4.which is a very high
percentage and has its social and political sicguifce.

Table (24) shows the distribution of the sample toers according to the
democracy of their institutions:

Are the
. foll_ovv_lng Yes Percentage No Percentage total
institutions
democratic
University 19¢ 66 10z 34 30C
College 20z 67.2 98 32.7 30C
Department 220 73.3 80 26.7 300

The table shows that 198 members of the samplesveelihat there is
democracy in the university, with a very good patage of 66%, while 34%
did not agree with that. The percentage of those bglieve in the democracy
of the college was close to that of the univeraityp7%. The same percentage
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for the departments goes up to 73% which is a pesjtive sign that can be
related to the fact that the close interaction keetwthe students and their
management creates positive relations between th&ther negative
percentages were similar (34, 32.7, 26%) which @sathe credibility of the
data.

Table (25) shows the distribution of the sample fpers according to their
sense of equality with other students:

e oo Number Percentage
Yes 20¢ X:
No 91 30.3
Total 30C 10C

The table shows that equality is widely felt amdngsiversity students
(69.6%), which is a very positive indicator thahdze build upon.

Table (26) shows the distribution of the sample iners based on their ability
to criticize the following institutions:

Can criticize the following Yes Percentage No Perotage
Student Organisation 79 26.% 221 73.7
Faculty management 79 26.5 221 73.7

Department management 181 60.3 119 39.7

Teacher 73 24.% 227 75.7
Exam department 7 2.2 29% 97.7

The table shows that the polled students belieakiths almost impossible to
criticize the student Organisation, university ngeraent or the teacher. Worst
of all was the fear to criticize the exam departtvelmere the percentage was as
high as 97.7%. This is extremely significant ashibws that criticism is not
allowed for student. On the other hand, 60.3% ef students said it was
possible to criticize their departments, and teatansistent with what we said
before about the democratic relation between stsderd their departments.

Table (27) shows the distribution of the sample toers based on their ability
to give their opinions regarding the curriculum:

Able to give opinion Number Percentage
about curriculum
Yes 10¢ 36.
No 191 63.7
Total 30C 10C

The table shows that 63.7% of the sample said thdynot participate in
choosing their curricula — one of the three preigtps of the educational
process: the student, the university management thadcontents of the
curricula. There is no doubt that forcing educatlomaterial on the student
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that does not satisfy his needs runs against tag heeedom. On the other
hand, 36.3% of the sample replied with "yes", whi&h reasonable percentage
that denotes the diverse opinions of the studagarding their understanding
of the content of academic freedom as one esseotialponent of the
democratic practice.

Table (28) shows the distribution of the sample toers according to the
practice of democracy within their families:

A democratic family Number Percentage
Yes 227 75.7
No 73 24.3
Total 30C 10C

The table shows that 75.7% of the sample belieae ttiey have democratic
families — a very high percentage that puts intestjon the honesty of the
answers of the sample members. It is possibleefiue, that these answers are
given to conceal other things — one of the genetaracteristics of the
individual in our society — for it may be considefer a family to be described
as lacking democracy. This is an epistemologicabl@m that requires time in
order to overcome it and learn how to distinguigiwieen what is scientific
and what is personal. However, it has to be satttie studied sample comes
from enlightened circles if we are to distinguisgitveeen those who allow their
sons and daughters to go to university and those telally refuse that.
Moreover, most of the university youth come fromugg families with
reasonable educational level for the parents winiali pave the way for a type
of conduct different from the traditional one, amehce the above-mentioned
percentage may have a lot of credibility. The otpercentage, on the other
hand, is also very plausible as it represents stagitional social groups
which tend to dictate their wills on their childrbecause they believe they are
right.

Conclusions of the research:

1. Democracy is facing a crisis on the world level.

2. Democracy has never been absent from human sacatii is today.

3. Democracy has deviated in its fortress from thbtrgath to become mostly
dictatorships on a world level.

4. The Arab transition to democracy is still very slamd may take long time,
especially that democracy is retreating worldwide.

5. There has been a lot of talk about democracy irb Acieties as if there is
fear towards it.

6. Practicing democracy requires belief in its valgash as justice, equality,
education, health, culture awareness....

7. Democracy requires intellectual societies domindtgdcientific thinking
as it is a conception that requires practice — $oimg that the East never
tried before.
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8. Education is a supplement to democracy, and theetsity youth aspires to

it but needs some guidance.
9. The modern establishments of the society reprebentvomb for creating
democracy within some internal and external coodgi
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